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Omission Verb-Form Errors in Syrian EFL Students’ writings

Prepared by:
Mr. Ghiyath Al-Sheikh Ibrahim Dr. Abdel Hamid Maikel

Abstract

This study aims at analyzing omission verb-form errors in essays written by
Syrian first-year English students at Free Aleppo University, northern
regions of Syria. To achieve this aim, this study employed two research
instruments. It collected qualitative data from 49 essays written under exam
conditions and five class observations conducted by five schoolteachers
teaching English at secondary schools in the northern regions of Syria. The
students used 1328 verb structures in total, 751 (57%) incorrect, of which
210, or 28%, were omission verb-form errors. The results showed that the
omission of the third person singular —s and the copular be were the most
frequent types among other omission verb-form errors, by 32% and 30%,
respectively. The analysis of the class observations indicated that the
uncontrolled use of Arabic in class led to lack of practice, which possibly
stood behind the rise of omission verb-form errors. Based on the findings,
the study provided some implications for EFL teachers and students, and it
offered suggestions for further research.

Keywords: omission verb-form errors, L1 interference, L2 writing, Syrian
EFL students
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Suriyeli Ingilizce Ogrencilerinin Yazilarinda Fiil Bicimindeki Hazfetme
Hatalar

Hazirlayanlar:

Mr.Gays Seyh Ibrahim  Dr. Abdiilhamid Maikel

Ozet:

Bu calisma, Kuzey Suriye'de Kurtarilmis Bolgelerdeki Halep Universitesi
Ingilizce Béliimii'nde birinci siiftaki Suriyeli 6grencilerin  yazdig
makalelerdeki fiil bicimindeki hazfetme hatalarini analiz etmeyi
amaclamaktadir. Bu amagla ¢alismada iki arastirma yontemi kullanilmistir.
Calismada, smav sirasinda yazilan 49 makaleden ve Kuzey Suriye
bolgelerindeki liselerde Ingilizce 6greten dgretmenlerin yaptign bes sinif
goriismesinden nitel veriler topland1. Ogrenciler 751'1 (%57) hatali olmak
Uzere 1328 fiil kullanmislardir. Hatali ifadeler arasinda fiil formundaki 210
hazfetme hatasi bulunmakta olup toplam hatalarin %28'ini olusturmaktadir.
Sonuglar, tekil tiglincii sahis ekinin (s) ve olmak fiilinin silinmesinin diger
hazfetme hatalar1 arasinda en sik goriilen hata oldugunu gosterdi. Siif
goriismelerinin analizi, Arapcanin siifta yanlis kullanilmasinin dil pratigi
eksikligine yol acgtigimi ve fiil bicimindeki hazfetme hatalarinin ortaya
¢ikmasinin nedeninin bu olabilecegini gdostermistir. Elde edilen sonuglara
dayali olarak ¢alismada, gelecekte yapilacak caligsmalara yonelik 6nerilerin
yani sira, ingilizce dilinin hem 6grencileri hem de dgretmenleri igin bazi
Oneriler sunulmustur.

Anahtar Kelimeler: Fiil Bicimi Hazfetme Hatalari, Ana Dil Miidahalesi,
Pratik Eksikligi, Ikinci Dilde Yazma, Suriyeli Ingilizce Ogrencileri.
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1. Introduction

English verb tenses are the major grammatical area in the sentence, as they
offer lexical and grammatical meanings to the sentence by clarifying what
the subject does or by describing certain state or condition about the subject
(DeCapua (2008). These tenses constitute a challenge to EFL learners
because they need to understand not only the relationships between time
and aspect but also how to represent this relationship in a specific form. In
other words, every tense in English has different form which must be
produced correctly without any addition or omission in its structure.

Writing requires the learner to master many skills, including good
background knowledge of the topic that he/she wants to write about, wide
range of vocabulary (Hammad, 2016), cohesion, coherence, and, most
important of all, mastering grammatical rules, especially correct verb forms.

Through his long experience in teaching English as a foreign language (as
he is now a lecturer of English Language at both Free Aleppo University
and Idlib University), the researcher has noticed that many students omit
necessary elements from the verb structure. This notice is supported by
Dweik & Othman (2017) and Al-Zahrani (1993) who found that their
subjects omitted the copular be mainly due to L1 interference. In fact,
omission causes a real damage to the verb form and negatively affects the
students’ achievements. Therefore, the researcher thinks that analyzing
omission verb-form errors might help Syrian first-year English students
find solutions to these errors and, consequently, avoid them in their
academic writings.

Thus, the current study will analyze the omission verb-form errors
according to their interlingual and intralingual background in attempt to
enable the teachers and other educationalists to find better solutions to these
errors in their students’ academic writings (Al-Sheikh Ibrahim, 2023).

2. Literature review

While writing a piece of writing, such as a paragraph or an essay, Syrian
EFL students face many difficulties. Mastering English writing skill is a
difficult task, as it requires many other skills, such as memorizing
vocabulary, good knowledge of coherence and cohesion, and mastering
English grammatical rules, especially verb forms and tenses. In fact,
avoiding grammatical errors is considered the important mark of a good
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piece of writing. In other words, students should not produce incomplete
structure such as ‘I want say’, ‘I am write’, ‘He work’, etc.

2.1 Omission error

In his Surface Strategy Taxonomy (SST), Dulay et al.’s (1982 p. 154, cited
in Wee et al., 2010, p. 17) explains that omission errors take place because
of omitting a compulsory element from the verb structure, such as omitting
the grammatical morphemes. For example, learners may omit the -ed
marker in the simple past tense verbs as in ‘Last week, the train crash into a
lorry’ instead of ‘last week, the train crashed into a lorry’, or omit the -s
marker in the verbs after the third person singular noun as in ‘He think’
instead of ‘He thinks’. In the current study, students may omit the copular
be due to Arabic interference, like when he writes ‘We sad’ instead of ‘We
are sad’.

2.2 Error analysis

An error is a deviation from the syntactic structures that a native adult
speaker considers grammatically correct (Dulay et al., 1982). The processes
of analyzing those errors are called error analysis (EA). In Corder's view
(1975), error analysis (EA) is productive because it permits an insight into
the learner's language learning process and a measure to tell how far the
learner has progressed. From a methodological point of view, James (1998,
p. 1) defines error analysis as the procedure of finding out the incidence,
nature, causes and consequences of unsuccessful language influence. In this
sense, error analysis is a method of finding the errors, explaining their
source and specifying their effects on the learners’ production.

2.3 Reasons of error

The most important point of the error analysis process is the explanation of
errors, as the research would be able to find out the mechanism that
triggered each type of error (Sanal, 2008, p. 599). Ellis (1994, p. 57)
explains that explanation of errors enables the research to establish the
processes that is responsible for L2 acquisition. In addition, Ellis explains
the psycholinguistic sources of the nature of L2 learners’ errors by
classifying them as errors of performance and errors of competence. Errors
of competence may appear due to the lack of knowledge of the rules of TL,
whilst the errors of performance are the result of committing mistakes
repeatedly in language use.

@} www.journal.uoaleppo.net journal@uoaleppo.net
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There are two possible ways of explaining the errors. The first one is that

errors may take place due to the learner’s native language interference, or
what Richards (1974) and AbiSamra (2003) call as “interlingual errors”.
These errors occur when a learner follows the word-for-word translation
method from his mother tongue into the target language. The second way is
that errors take place due to the lack of knowledge of TL, or what is called
by Selinker and Gass (2008, p. 103) as “intralingual errors”, such as
overgeneralization, ignorance of rule restrictions, incomplete application of
rules, and false concepts hypothesized.

2.4 Previous studies

Abisamra (2003) analyzed the errors in essays written by Arabic speakers.
The analysis showed that the students committed 214 errors in total: 29
grammatical, 35 syntactic, 26 lexical, 3 semantic, and 120 substances
(mechanics and spelling) errors. The total percentage of transfer
(Interlingual) errors was 35.9%, whereas the total percentage of
developmental (Intralingual) errors was 64.1%, which means that the major
cause for all of those errors was not only negative L1 interference (negative
transfer) but also intralingual reasons.

Mohamed et al. (2004) examined the errors committed by second language
learners in English essay writing based on eight selected grammatical items:
nouns, pronouns, adjectives, articles, verbs, modal verbs, prepositions and
spellings. With reference to the selected grammatical items, the analysis
established that respondents faced particular difficulty in the use of verbs,
prepositions and spellings. The research further showed that the errors
committed by the respondents were due to over-generalization and
simplification. It was also found that Chinese learners inclined to generalize
and simplify in order to reduce the linguistic burden.

Al-Zoubi and Abu-Eid (2014) examined the writings of 266 high-school
Jordanian students. They found that most of the errors made were due to the
L1 interfere, and the students committed more transfer errors in the types of
verb ‘to be’ (16.54%), and passive voice (16.24%) than other types of error.
In addition, the study showed that the students depended on word-for-word
translation method, which caused many grammatical errors resulting from
L1 transfer.
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This study hopes to contribute to the Error Analysis research by answering
the following two research questions:

1. What types of omission verb-form errors do Syrian first-year English
students commit in their academic writings?

2. Why do Syrian first-year English students commit omission verb-form
errors?

3. Methodology
3.1 Research design

This study aims at analyzing omission verb-form errors in essays written by
Syrian first-year English students studying in the Department of English at
Free Aleppo University, northern regions of Syria. For this aim, the
researcher followed the qualitative approach to answer two research
questions relating to the types and the reasons of omission verb-form errors.

3.2. Participants

First-year English students are supposed to be 19 years old. These male and
female students join the Department of English at Free Aleppo University
after they have passed the final exams of the twelfth grade in Syria. They
study for four years to get a BA in English Language and Literature.

65 out of 110 students attended the exam of Writing 2, where the researcher
got 49 essays (75% of the attendants’ essays) to be used in the analysis
process. Because the period the students spent learning English at school
(right before they joined the Department of English) plays an important role
in the students’ performance levels, the researcher also conducted 5 class
observations for schoolteachers teaching English in the context of this
study.

3.3 Research instruments

In order to identify the omission verb-form errors in the Syrian first-year
English students’ scripts and find out the reasons behind those errors, the
study collected qualitative data from two research instruments: Essay and
class observation. Creswell and Poth (2016) explain that the aim of
qualitative research is to collect extensive details about each participant and
that this kind of research is not meant to generalize information but to
display what is specific about one phenomenon. Moreover, Creswell (2012)

@ www.journal.uoaleppo.net journal@uoaleppo.net YYy
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clarifies that participants in qualitative studies should be selected
purposefully in order to help in investigating a certain phenomenon. Thus,
this study lends itself to two sources of data in order to identify the
omission verb-form errors in the Syrian first-year English students’ scripts
and find out the reasons behind those errors:

3.3.1 Essays written by first-year English students

These essays are written samples used for analyzing omission verb-form
errors committed by first-year English students at Free Aleppo University.
The researcher analyzed 49 purposefully selected essays written under real
exam conditions. According to the study plan of the Department of English,
the students take the exam of Writing 2 at the end of the second term. In the
part allocated to the essay-writing question in the exam paper, the examiner
(teacher of Writing 2) asked the students to write an essay about one of the
following topics:

1. How people have changed after ten years of war
2. Trade is better than employment

About only half of the essays contained around 300 words, while some of
them did not exceed 200 words, possibly because the first-year English
students were still new to essay writing.

3.3.2 Class observations

The class observation depended on a class observation form used by the
Directorate of Education in Idlib Province. Syrian EFL supervisors use this
form in their class visits to evaluate the teachers’ performance and control
the learning process. The researcher modified this form so that it could meet
the needs of this study; for example, he excluded the administrative
evaluation items such as teachers’ attendance and their collaboration with
the administration of the school.

The form, which consists of three main parts, is designed in a checklist
method with three degrees of evaluation: poor, good, excellent. The first
part examines the teacher’s methodology and skills, such as applying the
appropriate teaching method, knowing what to correct and what to ignore,
using the board and teaching aids, and presenting the target language
logically and smoothly. The second part relates to the teacher’s language,
such as grammar, pronunciation, fluency, mastery of the lesson taught, and

Yyy {%} www.journal.uoaleppo.net @ journal@uoaleppo.net




© 2024 - & 1446 Ugll cjall - &L aaell - &Il alagll / djjroll Ghlioll :nd uls deoly Ggay dlao

his use of MT and TL. The third part is allocated to the evaluator’s
feedback, such as the skills the teacher masters greatly and may help
colleagues, and some advice on things that should be improved. In all the
fields mentioned above, the evaluator has a space where he can write notes
and examples.

3.4 Data collection procedures

The researcher took the consent of the dean of the Faculty of Literature and
Humanities at Free Aleppo University to have access to the Examination
Department of the faculty, where he purposefully selected 49 essays as a
requirement of Writing 2. After the students’ essays were collected, the
researcher organized a chart, designed in a table form, to collect data about
the omission verb-form errors. In fact, all the errors were categorized as
omission errors, a category of Dulay et al.’s (1982) Surface Strategy
Taxonomy (SST) that classifies the errors into omission, addition,
misinformation, and misordering errors.

The chart mentioned above first contained three rows to get totals of the
verb structures used, the correct verb structures, and the incorrect ones. The
analysis chart also contained space to collect data about the omission verb-
form errors: the omissions of auxiliary verb, -ing marker, -ed marker, 3"
person singular —s, to-infinitive, copular be, subject, and necessary
preposition. Every category in the analysis chart has a blank space where
the number of occurrence of certain type of omission verb-form errors was
to be written, which made the process of manual data collection easier (Al-
Sheikh Ibrahim, 2023).

After stapling the chart mentioned above to every essay paper, the
researcher started the stage of analyzing the students’ omission verb-form
errors.

The researcher believes that the stage of learning English at school, before
Syrian first-year English students join Department of English at Free
Aleppo University, constitutes the base or the background of their current
language performance level. Therefore, the researcher decided to be much
closer to what was taking place in classroom by carrying out class
observations for some EFL schoolteachers to collect data related to the
second research question. Cohen et al. (2007), for example, point out that
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classroom observation can be a beneficial tool to researchers because it
assists in gathering live data from naturalistic site.

The researcher managed to conduct 5 class observations. Before the class
observations started, the researcher explained the aim of the class
observation to the teachers in order to avoid any possible embarrassment
that could happen due to his presence in the classroom.

Every class observation lasted for 45 minutes, which was the formal time
decided by the Directorate of Education in the northern regions of Syria.
The researcher closely monitored every stage of the lessons and wrote notes
and examples about the teachers’ performance. Then, he collected the class
observation forms to examine and use in the data analysis stage.

3.5 Data analysis procedures
This section explains the procedures of the data analysis process.
3.5.1 Analysis of omission verb-form errors

In order to answer the first research question, the researcher analyzed the
omission verb-form errors by identifying and describing the types of these
errors in the students’ essays.

The researcher read the essays twice, took notes, listed the types of
omission verb-form errors in the students’ essays, and categorized these
types into the analysis chart mentioned in 3.4 above. Here are examples
taken from the students’ essays showing the methodology followed in
identifying the types of omission verb-form errors:

- (1) I am teaching in a town which called Afrin.

- (2) This problems must be solve.

- (3) Trade in Syria better than before.

In sentence (1) above, the student omitted the auxiliary ‘is’ from the verb
structure. He should have written it as ‘which is called’ instead of ‘which
called’. In (2), the student omitted the —ed marker; he should have written
‘must be solved’ instead of ‘must be solve’. In (3), the student omitted the
copular be; he should have said ‘Trade in Syria is better than before’,
instead of ‘Trade in Syria better than before’.
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After saving the data on his computer, the researcher quantified it through
an Excel spreadsheet to calculate the number of occurrence and percentage
of each type of omission verb-form errors and organize the data into tables.
He also used the Statistical Package for Social Science (SPSS) to display
that data in figures.

3.5.2 Data analysis of the class observation

A class observation form, adopted by the Department of English Language
Supervisory, Directorate of Education in Idlib Province, was employed to
collect data about how verb tenses are taught in EFL classes in the northern
regions of Syria. The form is designed in a checklist method with three
degrees of performance for every item: poor, good, excellent and has space
where the observer can write notes and examples about the teacher’s
performance.

None of the classes observed was a speaking or a listening class. However,
the classes observed were in relation to the following:

- Grammar (passive voice), 12" grade, by Miss L.

- Writing about a picnic, 9" grade, by Miss Sh.

- Writing about a news story based on a headline, 10" grade, by Mr. M.
- Reading (The Silk Road), 9"" grade, by Mr. A.

- Grammar (Revision of present simple and present continuous), 11"
grade, by Mr. H.

Taking the teacher’s permission, the researcher entered the class, showed
all kinds of friendliness to both the students and the teacher, and had a seat
at the end of the classroom. He observed and took notes of all the lesson
events, which included the following:

Lesson stages (warm-up, presentation, and evaluation) and procedures

Teacher’s linguistic performance
- Teacher and students’ use of MT and TL
- His/her error correction and motivation strategies

- The relevance and effectiveness of questions

- Students’ participation and pair/group work
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- Students’ ability to understand the lesson

After the researcher conducted the class observations, he quantified the
data. In other words, he studied the evaluation forms carefully, calculated
the ticks in every field and wrote notes for the highly frequent items.

4. Results and discussion

This chapter presents the findings of this study and provides a detailed
description and discussion of the data in relation to the research questions.

4.1. Types of omission verb-form errors in the students’ essays

Before analyzing omission verb-form errors, the researcher obtained the
number of all the verb structures used by the students, the number and
percentage of correct verb structures, and the number and percentage of
incorrect ones. Table 1 shows these totals in detail:

Table 1

Totals of Correct and Incorrect Verb Structures

Total of verb | Total of correct verb | Total of incorrect | Omission verb-
structures structures verb structures form errors

1328 577 751 210

Percentage 43. 44% 56.55% 28%

Table 1 above shows that the students used 1328 verb structures in their
essays, 577 (43.44%) correct and 751 (56.55%) incorrect. Obviously, the
students’ incorrect verb structures were more than the correct ones. This
indicates that first-year English students still have real problems in their
language performance levels. The above results also show that the students
committed 210 omission verb-form errors (28% of the total number of the
incorrect verb structures).

The students’ omission verb-form errors appeared in eight categories:
auxiliary verb, -ing marker, -ed marker, 3" person singular —s marker, to-
infinitive, copular be, necessary subject, and necessary preposition. Table 2
below shows the total number of occurrence of each type of error
mentioned above:

Table 2
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Totals of Omission Verb-Form Errors

-ing -ed 3 s

Total | Aux. V
marker | marker | marker

To-Inf | Cop-be | Nec. S | Nec. Prep.

210 |12 8 7 68 11 62 37 5

Table 2 above shows that the students committed 210 omission verb-form
errors in total. 3 person singular —s omission, copular be omission, and
necessary subject-omission constituted the major part by 68, 62, and 37
errors, respectively. However, the other types of omission verb-form errors
occurred less: auxiliary omission 12 times, to-infinitive 11, -ing marker 8, -
ed marker 7, and necessary preposition only 5 times. Figure 1 below shows
the percentages of these errors:

OMISSION ERRORS

Nec. Prep. Aux. V Ing marker
2% 6% 4%
Ed marker
Nec. S 3%
18%
3rd-s
marker
Cop-be 32%

30%

To-Inf
5%

Figure 1. Percentage of omission errors

Figure 1 above shows that the students committed many types of omission
errors, of which the omission of the 3™ person singular —s was the most
frequent, making up 32% of the omission errors (68 out of 210). For
example, the students produced sentences like ‘he need a safe place’, ‘the
country that allow individuals’, ‘when a dealer want to sale goods’, etc.

Although Syrian EFL learners are taught how to add the 3™ person singular
—s correctly since their early learning stages, they still omit it on a large
scale in their writings. In line with Mohamed et al. (2004), the researcher
thinks that reducing the linguistic burden might be one reason of the
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omission of the 3 —s in the present simple tense. Mohamed (ibid) argues
that the omission of the 3" —s happens because of “the way learners store
English linguistic items for later retrieval. Instead of storing both the
singular verb and the plural verb, they lighten their learning load by
focusing on the verb stem, which holds the core meaning needed” (p. 89).
In other words, the students might have found it easier to memorize ‘need’,
‘allow’, and ‘want’ than to memorize ‘need/needs’, ‘allow/allows’, and
‘want/wants’, thus omitting the 3" —s in the examples above.

Another possible reason for the omission of the 3" —s might be the little
influence which it makes in speaking. In other words, when students drop
the 3" —s in the present simple, they feel that their addressees are still able
to understand them and that there is no need to stop the flow of
communication to add it to the verbs. The repetition of dropping the 3™ —s
in speaking might be transferred to writing, as we found in the students’
writings in the current study. Moreover, the intralingual factor might be one
of the main reasons behind the high frequency of the third person singular —
s omission, which is in line with Abisamra (2003) and Perez (2021), as this
kind of error emerges from the system of English learning itself. The
students almost know the rule of using the singular —s theoretically, but
they usually keep dropping it in both writing and speaking, as in ‘%e need a
safe place’ instead of ‘he needs a safe place’ above.

Copular be omission came second in frequency among the other types of
omission verb-form errors by 30% (62 out of 210 errors), followed by
subject omission by 18% (37 errors). For example, the students’ essays
contained sentences like ‘people without houses’, and ‘can say people not
affected in war'. Agreeing with Al-Zahrani (1993) and Al-Zoubi & Abu-Eid
(2014), the researcher thinks that negative transfer from Arabic (L1
interference) appears as the main reason of the omission of copular be and
the omission of the subject of the verb. In fact, the grammatical surface
structure of Arabic does not have a copular be in the present tense (Scott &
Tucker, 1974; Thompson-Panos & Thomas-Ruzi¢, 1983; Noor, 1996;
Marshad & Suleiman, 1991) as in ‘people without houses’ (Al nasu bedoon
biyout / < sn 05 (= W), In other words, the absence of copular be might
be transferred to English, resulting in ‘people without houses’ instead of
‘people are without houses’.
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Moreover, Arabic, unlike English, allows the reduction of the subject into
one morpheme attached to the beginning of the verb to make agreement
between the subject and the verb. For example, instead of saying ‘I/we/you
can’, Arabic native speakers can say ‘Astati’ou / Nastati’ou / Tastati’ou’,
replacing ‘Ana’ (I) with ‘A’, ‘Nahnu’ (we) with ‘N’, and ‘Anta’ (you) with
“T’, respectively. Therefore, the reduction of the subject and the absence of
copular be in Arabic might be transferred to English, leading to the
omission of both of them in sentences like ‘can say people not affected in
war' (Nastati’u annakoul al nasu gairu mota’athireena fil harb: :Js& o} aekains
Gall 8 o ylie e L)), This transfer possibly made the student say ‘can
say people are not affected in war’ instead of ‘we can say that people are

not affected by war’.

In addition, L1 interference, which usually takes place due to word-for-
word translation method from Arabic to English, is possibly the main
reason behind the omission of auxiliary verb and to-infinitive, though these
two types of error were less frequent by 6% (12 out of 210 errors) and 5%
(11 errors), respectively, and, consequently, statistically insignificant.
However, the student’s omission of the auxiliary ‘do’ in ‘people today not
like the kind of living’ reflects the negative role of L1 in the student’s
composition. In fact, Arabic does not have auxiliaries in its negative
structures; it has only ‘la’ (not) before the verb, as in ‘not like’ (la yohebu:
< V), This indicates that the student above did not feel certain to include a
word (the auxiliary ‘do’) that does not have an equivalent in his mother
tongue, which made him translate literally from Arabic and produce it as
‘not like’ instead of ‘do not like’.

It is convincing that the low frequency of to-infinitive omission (5% of the
omission errors) shows the students’ awareness of its use, but a sentence
like ‘they began look for food’ shows the negative role that L1 interference
plays in the students’ composition. In other words, the student might have
omitted the to-infinitive after the verb ‘began’ because he translated
literally from Arabic, which does not have this kind of to-infinitive
(Bada’ou Yabhathun: o sisw 153%), thus producing it as ‘they began look for’
instead of ‘they began to look for’.

In addition, the essays showed other less frequent types of omission errors,
such as the omission of —ing marker by 4% (8 out of 210 errors), —ed
marker by 3% (17 errors), and necessary preposition by 2% (5 errors). For
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example, the essays contained verb structures where the compulsory
elements mentioned above were omitted, such as in ‘Syria is become one of
the important between countries’, ‘people have change after ten years of
war’, and ‘7 was going my school’, respectively. It is interesting to say that
the low frequency of the omission of —ing marker, -ed marker, and the
necessary preposition indicates that the students have mastered the use of
these grammatical elements to a good extent. However, the researcher
agrees with Perez’s (2021) that incomplete learning is the reason behind the
omission of these elements, making the students sometimes say ‘is
become’, ‘have change’, and ‘I was going my school’ instead of ‘is
becoming’, ‘have changed’, and ‘I was going to my school’, respectively.

In conclusion, the 3™ person singular —s, copular be, and the subject of the
verb were the highest frequent types of omission errors. This indicates that
first-year English students at Free Aleppo University still find it difficult to
cope with the verb form mainly because of L1 interference, intralingual
factor and incomplete learning. However, the students showed more
awareness of the effects resulting from the omission of auxiliary verb, to-
infinitive, -ing marker, -ed marker, and necessary preposition on the verb
form, as these were the least frequent types of omission errors.

4.2 Why do Syrian first-year English students commit omission verb-
form errors?

To answer this research question, the researcher utilized the qualitative data
of the schoolteacher’s class observations. Four out of five schoolteachers
followed the deductive approach of teaching English grammar (Starting
with rules then giving examples), and they even followed a teaching
approach that was somehow similar to Grammar Translation Method
(GTM), where they used Arabic to explain and translate the rules. In fact,
most of those teachers introduced their lessons in English, but after about
five minutes, they shifted to Arabic, which ended up in a boring class and
passive listeners. This uncontrolled use of Arabic in the classroom left the
students with little chance to practice using English verb structures within
the text. What the teacher explained helped only to do the exercises of the
book that asked the students to put the correct form of the verb depending
on time references available in the sentences.

Moreover, in three out of five class observations, the teachers did not
involve their students in the stages of the lesson because they were almost
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preoccupied in presenting their lessons. This led to many negative results,
such as lack of practice and absence of motivation and error correction. The
students were passive listeners who lost the chance of getting their writing
errors corrected and the chance of getting feedback or availing themselves
of

their teacher’s help, as they were asked to write the paragraph at home.

Depending on the data obtained from the schoolteacher’s class
observations, the researcher believes that lack of practice of English is the
main factor that paved the way in front of all the types of verb errors,
including omission-verb errors.

Krashen (1983, cited in Kozhevnikova, 2019, p. 434) argues that teacher's
contribution into his/her students’ language acquisition can be creating an
acquisition — rich learning environment in the classroom, creating so called
“English atmosphere” and increasing students’ motivation about learning
the target language. Unfortunately, the information obtained from the class
observations above does not seem to be in line with Krashen’s speech about
the teacher’s role in creating “English atmosphere” in the classroom. The
students did not receive enough time of learning, which left them with poor
knowledge about how to produce correct verb forms. Therefore, it was no
wonder that the student’s ignorance of how to complete the grammatical
rules led him/her to produce omission verb-verb errors like ‘we have stay
stronger’, instead of ‘we have stayed stronger’, and ‘war teach people’
instead of ‘war teaches people’.

The researcher also thinks that the absence of appropriate error-correction
strategies in the classroom might be another reason for the rise of omission
verb-form errors. Spada (1997), for example, argues that correcting the
error is more effective that teaching the students about anticipated
grammatical problems. When the teacher does not know when and how to
interfere to treat the error, the students possibly think of it as correct and,
consequently, it fossilizes.

To sum up, the researcher thinks that the main reason behind the omission
verb-errors in the current study is lack of practice, which could be a result
of the uncontrolled use of Arabic language in classroom.
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5. Conclusion
5.1 Summary of the findings

This study aimed at analyzing the omission verb-form errors found in
essays written by first-year students majoring in English language and
literature at Free Aleppo University, northern regions of Syria. The
researcher raised two research questions relating to the types of omission
verb-form errors and the reasons behind these errors. The researcher
followed the qualitative approach to collect data (which was quantified
later) from 49 essays written by first-year English students and from five
class observations for EFL schoolteachers in Northwest Syria.

The results showed that the students committed 210 omission verb-form
errors (28%) in 751 incorrect verb structures. Third person singular —s
omission was the most frequent type of omission errors by 32%, followed
by copular be omission (30%) and the omission of necessary preposition
(18%).

The data of the class observations showed that the schoolteachers used
Arabic as the main means of instruction in their classrooms, thus depriving
their students of a real chance to practice English, which is possibly the
main reason behind the rise of omission verb-form errors in the students’
writings.

5.2 Implication of the study

The findings of this study offer some significant implications for EFL
teachers and students.

1. Using Arabic as the medium of communication by EFL schoolteachers
in class may deprive the students of English practice. Schoolteachers
should teach English through English so that the students would be in
real touch with English and would be better able to see how verb forms
are structured within a longer piece of writing.

2. EFL schoolteachers do not often correct their students’ errors.
Therefore, teachers should put plans to find solutions to their students’
errors.

3. In order to practice English, students should write as many paragraphs as
possible and show them to their teachers to correct the errors and get
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feedback. This would enable them to see where they commit errors and
consequently they may avoid them in their writings.

5.2 Recommendations for further research

The researcher suggests three research points to be studied by future
research:

1. The reasons why schoolteachers use Arabic as the main means of
Instructions in their classroom.

2. The role Syrian EFL supervisors play in developing the learning
process.

3. The impact of extensive writing on Syrian EFL students’ proficiency
level.
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Appendix B
Teacher Evaluation Form

Directorate of Education in Idlib Province

TEACHER:  coeeriiiiiiiiiiiiiiiieeeeeeeccceecesssssssses EVALUATOR:
DATE: coueeiiiiiiiiiitiieeenrneanecnnss CLASS: iiitiittiittiieteerecasncasnsees
LOCATION: «euuiiiiiiiiiiiieeeceenenns
The teacher starts the lesson with a: warmer icebreaker
task none
The start of the lesson is functional: Yes No
Don

Teacher’s Methodology & Skills Not Done e Not Comment

done poorly well tested

Providing a pleasant, safe and orderly
climate conducive to learning.

Demonstrating patience and empathy
for students.

Applying appropriate approach.

Knowing what to correct, what to
ignore and promoting self-correction.

Giving effective encouragement.

Recognizing and managing different
levels.

Involving all learners.

Using a variety of learning modes (e.g.
see it, hear it, say it, touch it, write it &
read about it.)

Recycling what has already been taught.

Summarizing and fitting into context
what is being taught.

Effective use of check questions.
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Using teaching aids when needed.

Using the board effectively.

Using effective voice, body language,
gestures and cues.

Practicing good management of time.

Presenting the target content logically
and smoothly.

Used Needed but not

fll ? .
Use 0 Overused wisely? used?

Evaluator’s feedback:

Good points the teacher can make more use of

Advice on things that should be improved

Skills the teacher masters greatly and may help
colleagues with

Teacher’s Language Poor Good Excellent | Examples

Grammar

Pronunciation

Fluency

Appropriateness for the level taught

Mastery of the content of the taught lesson
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